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Section A, Part I: Contextual Information 
Local Educational Agency 
CD Code: 36 67710 0000000 

Number of Schools Type of Induction 
Program 

Support Provider 
Model(s) Used 

Formative Assessment 
System 

K-12 X Elementary 29 Single District X Classroom-based X FACT X 
Elementary  Middle 7 Consortium  Full-time Released X NTC FAS  
High School  High 5 Multi-District  Part-time Released  Locally Designed  
COE  Other 2 Other  Retired    

Other Relevant Contextual Information 

Program Context: 

 
District leadership in the Fontana Unified School District has radically changed during the past two years.  During the 2014-15 school year, the following positions 

were filled by new employees:  Superintendent, Chief of Staff, Chief of Elementary Instruction, Chief of Secondary Instruction, Chief of Information and 
Accountability, Associate Superintendent-Teaching and Learning, Director-Teaching and Learning, Coordinator- Induction and Credential Services, Coordinators- 

Elementary & Secondary Education.  These changes resulted in a reorganization of many systems and processes.  The Induction Coordinator began on September 

16, 2014, almost 6 weeks after school had started and support providers began working with participating teachers. 
 

The program employs 6 full-time classroom teachers as support providers.  The criteria for support provider selection include a minimum of five years’ successful 
teaching experience, instructional expertise, and strong interpersonal skills.  They are assigned for a three-year term, and may reapply at the end of that term. 

During the 2014-15 school year, the program began serving SpEd candidates with a preliminary credential.  Unfortunately, there was not a pool of 
available/trained special education support providers to provide support to all of the candidates.  The full-time support provider with a special education credential 

supported 23 participating teachers in special education settings.   In the spring of 2015, 9 part-time special education support providers and 9 general education 

support providers were hired. 
 

The program coordinator has worked with the team to design monthly professional development offerings that will allow for more collaboration time for 
participating teachers to discuss their individualized learning plans. Additionally, anecdotal data was gleaned from 40 individual completer exit interviews, and the 

general consensus expressed was to increase the number of observations of experienced teachers to 2 each year.  The district has changed the funding source 

for Induction from Title II to the General Fund, and the district fully supports the added expenditure for increased observations for participating teachers.  A goal 
will be to coordinate cohorts for observations so that participating teachers can gather information and resources related to the focus on their individualized 

learning plans. 
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The program collects the following sources of data for ongoing program evaluation and assessment: 
 

Assessment Tools Common Standards Program Standards 

 CS
1 

CS2 CS3 CS4 CS5 CS6 CS7 CS9 PS1 PS2 PS3 PS4 PS5 PS6 

Mid-Year Program Survey* X X X X X X X X X X X X X X 

Statewide Survey* X X X X  X X  X X X X X X 

Exit Interview Data* X X X X  X X X X X X X X X 

Support Provider Meeting Log 
Analysis 

X X X X  X X  X  X X X X 

Participating Teacher 
Professional Development 

Evaluations 

X X X X  X X  X   X X X 

Support Provider Professional 
Development Evaluations 

X X X X  X X  X  X X X X 

New Support Provider 
Professional Development 

Evaluations 

X X X X  X X  X  X X X X 

     CSTP/CTP Growth Data* 
 

X X X X X  X X X X X X X X 

*Denotes use of data in development of this Biennial Report 
 

Focus Areas, 2011-13 Biennial Report 
For its last Biennial Report, the program focused on the following specific areas: 

 Grade Level Network Meeting goals aligned with participating teachers’ personalized learning goals 

 Support provider skills in supporting candidates in teaching students with disabilities or at risk, GATE students and EL students  

 Support provider skills in supporting candidates’ confidence in the areas of assessment strategies and teaching strategies 

 Part-time and full-time support providers communication and training regarding BTSA Induction candidate competency and completion requirements 

 
The Next Steps or Plan of Action from the 2011-2013 Biennial Report  

 Provide professional development based on the topics of need and encourage PTs to include the data as part of their action plan. (implemented/ongoing) 

 Include dedicated time during Grade Level Network Meetings to review and analyze focus students’ work (implemented and ongoing) 
 Modify the content of professional development sessions to include more time focused on assessment strategies (implemented and ongoing) 
 Direct communication and collaboration with all Support Providers regarding BTSA Induction, candidate competency and completion requirements 

(implemented and ongoing) 
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2013-2015 Biennial Report Focus 

The program has chosen to focus on the program’s effectiveness in increasing the competence of its candidates in their ability to understand the formative 
assessment component of inquiry/action research and the need for professional development activities to be aligned with a focused growth goal. 

 Program Effectiveness:  Does the program’s educational leadership and design support the alignment of quality professional development and the 

inquiry focus/action plan of the participating teachers? 

 Candidate Competence:  Do the program’s participating teachers understand the Plan-Teach-Reflect-Apply cycle of inquiry that should drive their 

action plan activities, teaching, reflecting using student assessments, and application of their growth? 
 

Explanation/Rationale:  An analysis of FUSD’s program data showed that both support providers and participating teachers lack a solid understanding of the 
relationship between a clear inquiry focus and an intentional action plan.   The knowledge, skills, and abilities that will lead to increased candidate competence 

and a positive impact on student achievement must be investigated in a strategic way.  Data analysis showed that there is little or no alignment between PD 

offered and participating teachers’ growth goals.  In addition, support providers and Induction participating teachers do not see that the cycle of inquiry should 
include a focus based on criteria (Continuum of Teaching Practice/CSTPs), planned research that includes student work and assessments, and a reflection on the 

action research to apply the new knowledge, skill and/or ability.  The plan of action at the end of this report will seek to address these areas of program need to 
increase candidate competence. 

 
 

 

 
 13-14 14-15   13-14 14-15 

Number of candidates (public schools) 68 77 Total Number of candidates assigned to 

Program Improvement settings 

Year 1 14 31 

Number of candidates (private schools) 0 0 

Number of Full-Time Support Providers  5 4 Year 2 21 13 

Number of Part-Time Support Providers 10 13 Total Number of Support Providers 
assigned to a school in Program 

Improvement 

 4 6 

Candidate : Support Provider ratio                      Full-Time 
 

                                                                      Part-Time 

10:1 
 

2:1 

15:1 
 

2.5:1 

Number of Verification of  Unavailability of a 
Commission-Approved Induction Program (CL-855) 

notices issued to eligible candidates 

0 0 

Total number of candidates recommended for Clear MS or SS 
Credential -includes addition of 12 Clear Ed. Specialist in 2015 

32 40 Number of Verification of  Unavailability of a 
Commission-Approved Induction Program (CL-855) 

notices issued to eligible candidates 

0 0 

Number of candidates recommended for Clear MS or SS 

Credential via Early Completion Option  

1 2 
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Other Relevant Participant Information 

The program coordinator is working with the Human Resources Department to improve advice and assistance to newly hired candidates.  Due to the Reduction in 

Forces in 2009, many general education teachers took special education assignments.  As a result, 9 candidates completed the Clear Ed Specialist credential 
requirements via a modified early completion option in 2014-15. 

Program Changes 
Significant changes made since the last Biennial Report or Program Assessment Review 

Explanation of Change Standard(s) 

A new Induction Coordinator was hired on September 16, 2014.   CS 1, PS 1 

The four full-time support providers and thirteen part-time support providers continued services to all participating teachers, but there was a 
vacant full-time support provider/PAR consulting teacher position that remained unfilled during the 2014-15 school year.   

CS 4, PS 1, PS 3 

2014-15 was the first year that support was provided to Clear Ed. Specialist and Level I credential holders, but there was a shortage of 
qualified special education support providers.   

PS 1, PS 3, PS 4 

Twelve (dual credential/early completion option) teachers received a Clear Ed. Specialist Credential in May 2015.   CS 9, PS 7 

The 2017-18 Biennial Report will include candidate data and an action plan for program improvement for the Clear Education Specialist 

Program. 

CS 2, CS 9, PS 4, 

PS 7 

 

 

Section A, Part II: Program Effectiveness/Candidate Competence 
 

Key Assessment 
Tools 

Include 4-6 key assessments 

Description of Tool and Administration Protocol 
Include the assessment tool’s range of responses  

Include descriptive statistics  
Who is surveyed or assessed?  

How/when data are collected, analyzed and reported? 

Purpose 
What information does the assessment provide to the 

program? 
 What is assessed?  

Program Effectiveness/Candidate Competence? 

 

Standards 
Addressed 

PS/CS 

IIP Action Plan Rubric 

2013-2014,  
2014-2015 

Participating 

Teachers  
(Year 1 and 2) 

One of the most important components of an effective 

inquiry is a close connection between the inquiry question 

established by the participating teacher and the action 

research plan carried out in order to explore it. The 

participating teachers in our program turn in a copy of their 

IIP upon completion of Inquiry (Module C) in FACT (April 

2014 and April 2015). The IIP’s received were grouped into 

Program Effectiveness:  This assessment 

provides the program with insight into both 
participating teacher and support provider 

effectiveness in the design/implementation of an 

action plan that is aligned with the focus question. 
It is focused on PS 3, PS 4, PS 5, and PS 6. 

Candidate Competence: This  assessment 
provides formative insight into the participating 

CS 1 

CS 2 
CS 3 

CS 4 

CS 6 
CS 7 

CS 9 
PS 1 
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common focus areas and the research was analyzed to 

discover whether or not the PT attended any professional 

development in the area of their focus.  

Each IIP was studied and assessed as to the amount of 

training they received in their focus question area. The 

following rubric was used: 

Beginning = 1  

Action plan reflected research components with little or no 

relevance to focus question. 

Developing = 2  
Action plan reflected 1-2 relevant research components.  

Maturing = 3  
Action plan reflected 2-3 relevant research components. 

Accomplished = 4    
Action plan reflected staff development in focus area, along 

with 2-3 other relevant research components. 

teachers’ ability to choose professional 

development that is aligned with the targeted 
area for growth on the individual induction plan. 

  
 

 

PS 2 

PS 3 
PS 4 

PS 5 
PS 6 

 

 
 

 
 

 

 
 

 
 

 
 

 

 
 

Statewide Survey 

2013-2014 
Participating 

Teachers, 
Support Providers, 

Site Administrators 

Online surveys provided to participating teachers, support 

providers, and site administrators each spring by the California 
Commission on Teacher Credentialing.  Most questions are 

scored on a scale of 1-4 (1=no connection and 4=strong 
connection), with the addition of “did not participate in this 

activity”. 

 
The program received the following percentage of responses 

from the three stakeholder groups represented in the statewide 
survey: 

 Participating Teachers, 2013-2014:  68/100% 

 Support Providers, 2013-2014:  15/100% 

 Site Administrators, 2013-2014:  27/100%  

 

Program Effectiveness:  Summative, year-end 

state data assists the program in identifying areas 
for continued growth and improvement in regard 

to program design, credentialing advice and 
assistance, and professional development.  The 

ability to correlate responses from its three major 

stakeholders (participating teachers, support 
providers, and site administrators) supports the 

program’s efforts to recognize data trends that 
require a modification in program design. 

 
Candidate Competence:  This data additionally 

provides substantive information on participating 

teachers’ perceived alignment of IIP goals and 
district/site PD activities, thus assisting in 

continual refinement of program design.  

CS 1 

CS 2 
CS 3 

CS 4 
CS 6 

CS 7 

CS 9 
PS 1 

PS 2 
PS 3 

PS 4 
PS 5 

PS 6 
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Exit Interview Data 

2013-2014, 2014-

2015 
 

Responses to exit interview questions, based on PS 3, PS 4, PS 5, 

and PS 6, are recorded during face-to-face interviews with Year 

Two and Early Completion participating teachers by the Induction 
Program Coordinator.  Participants respond on a Likert Scale of 

1-4 (1=little impact and 4=strong impact) and provide anecdotal 
information to support their answers. Questions include topics 

such as: 

 What was the impact of the Individual Induction 

Plan/Inquiry process on your professional 
development/action plan? 

 How strong was the impact of professional development 

and your ability to use assessment data to design 
instruction? 

 Describe the impact your support provider had on your 

ability to develop a quality IIP and action plan. 
 How has the content of the program’s professional 

development impacted your repertoire of instructional 

strategies? 

Program Effectiveness: Exit interviews with 

Year Two and Early Completion Option 

participating teachers assist in determining the 
effectiveness of the program’s services, including 

support provider/participant matches and the 
content of professional development offerings. 

Recorded multiple choice responses and anecdotal 

information provide insight into strengths and 
weaknesses in program design. 

 
Candidate Competence:  Exit interviews allow 

the program to gain a holistic view of the overall 
impact of the program on participating teacher 

competence and efficacy.  The personal interview 

format allows the program to better understand 
the impact of services and support given to 

candidates. 
 

CS 1 

CS 2 

CS 3 
CS 4 

CS 6 
CS 7 

CS 9 

PS 1 
PS 2 

PS 3 
PS 4 

PS 5 
PS 6 

CSTP Growth, 2013-
2014, 2014-2015 

 

Support providers and year 2/ECO participating teachers 
analyzed growth in levels of the Continuum of Teaching Practice 

for the final Induction year.  The analysis was based on the 

California Standards for the Teaching Profession (CSTP) as 
measured on the Continuum of Teaching Practice (CTP), levels 

emerging-0, exploring-1, applying-2, and integrating-3. 
Innovating is not a choice for participating teachers during 

Induction, as this level is used with veteran teachers who are not 
participating in Induction. 

Program Effectiveness:  This analysis is helpful 
in determining the effectiveness of the program’s 

efforts to guide participating teachers in growth of 

the California Standards for the Teaching 
Profession (CSTP) as measured by the Continuum 

of Teaching Practice (CTP). 
 

Candidate Competence:  Such analysis 
additionally provides the program with insight into 

participating teachers’ ability to implement the 

plan/teach/reflect/apply cycle and identify the 
impact of their instruction on students’ academic 

achievement. 
 

CS 1 
CS 2 

CS 3 

CS 4 
CS 6 

CS 7 
CS 9 

PS 1 
PS 2 

PS 3 

PS 4 
PS 5 

PS 6 
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Assessment Tools Presentation and Discussion of Data 
Present data using charts, graphs or tables as appropriate.  Accompany with limited narrative text as needed to illuminate the data and findings. 
Include a minimum of 2 years of most recent data. 

 
IIP Action Plan Rubric The chart that follows shows the frequency and percentage with which the overall focus question and action plan were 

assessed at these levels.  The chart includes aggregated data for year 1 and year 2 participating teachers over a 2 year 

period. 

 

2014 

and 

2015 

# Respondents/ 

% Rate 

1 2 3 4 Mean 

PT  137/143=95.80% 13.1% 34.42% 37.71% 14.75% 2.54 

PT Y1 66/69=95.65%   0% 50% 40% 10% 2.60 

PT Y2 71/74=95.94%   15.69% 31.37% 37.25% 15.69% 2.53 
 
Rationale:  To determine if the program offers professional development and resources that correlate to the IIP action plans 

(Program Effectiveness) and the participating teacher has an action plan that is aligned with the focus question (Candidate 
Competence).  In addition, a program and district goal is to align professional development with the assessed needs of teachers.  

What types of activities are teachers choosing to promote teacher efficacy and student achievement?   

Method:  The program coordinator and support providers used the described rubric to evaluate the individualized induction plan 
research activities and action plans. 

Results:  
 Although the IIPs examined are improving in terms of relevant action plan activities, support providers and participating 

teachers do not create a variety of action research topics/ideas.  Candidates are not experimenting with strategies in their 

own classrooms to examine the impact of their efforts on student achievement. 
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Statewide Survey 

2013-2014 
Participating Teachers, 

Support Providers, 
Site Administrators 

                                                                Statewide Survey Data Comparison 
#1 

Strong Connections between IIP & District/Site PD Program %, Mean, Standard Deviation State %, Mean, Standard Deviation 

2013-2014 PT Statewide Survey, #9c 33.8%, 3.12, 0.74 30.4%, 2.95, 0.87 

2013-2014 SP Statewide Survey, #14c 40.0%, 3.33, 0.60 37.1%, 3.09, 0.85 

2013-2014 SA  Statewide Survey, #12d 40.7% 55.0% 

#2 
Strong Impact from PD/SP Support for Using  
Assessment Data to Design Instruction 

Program %, Mean, Standard Deviation State Average/Standard Deviation 

2013-2014 PT Statewide Survey, 11h 53.8%, 3.28, 0.79 34.8%, 2.99, 0.89 

2013-2014 SP Statewide Survey, 16c 26.7%, 3.13, 0.62 43.6%, 3.35, 0.65 

2013-2014 SA  Statewide Survey, 17c 16%, 3.00, 0.63 31.8%, 3.21, 0.65 

 
Rationale:  To determine if the program’s design to align district and site professional development with growth goals from the 

California Standards for the Teaching Profession  is effective (Program Effectiveness) while simultaneously examining data from its 
three main stakeholder groups in order to determine ongoing efforts to impact Candidate Competence.  In addition, a district goal 

is to use assessment data to design instruction for students.  Analyzing data from the three main stakeholder groups will assist in 

understanding how growth toward the district goal is being perceived. 
Method:  Matching questions were selected from the 2013-2014 Participating Teacher, Support Provider, and Site Administrator 

Statewide Surveys.  The data allows the program a rich source from which to note trends across these stakeholder groups and 
compare against the state mean/standard deviation. 

Results:  
 Although the program data was slightly higher than the statewide data for PTs and SPs in terms of a strong connection 

between the IIP and district/site PD (#1), the responses of all three stakeholder groups was less than half.  **It should be 

noted that the only PD that was offered was from the Induction program, so the data can be attributed to the programs’ 

efforts. 
 In chart #2, only half of all participating teachers thought there was a strong impact from PD and SP support in terms of 

using assessment data to design instruction, while only 26.7% of SPs and 16% of SAs reported a strong impact. 

 The program’s standard deviation for participating teachers, support providers and site administrators remains within an 

acceptable range. 
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Exit Interview Data 

2013-2014, 2014-2015 
 

 

                   

30%

35%

20%

15%

How strong was the impact of professional development 
and your ability to use assessment data to design 

instruction?

Little Impact

Some Impact

Moderate Impact

Strong Impact

 
Rationale:  To examine the impact of professional development offered to participating teachers through the Induction program  
(Program Effectiveness)and  on “completer” (Year Two and Early Completion Option) participating teachers’ perceived growth in 

using assessment data to design instruction (a district goal of the Fontana Unified School District) (Candidate Competence).  
Method:  During exit interviews, all completer participating teachers responded on a Likert Scale of 1-4 (1=little impact and 

4=strong impact) and provided anecdotal information to support their answers.  Program staff recorded their responses and used the 

information to reflect on the professional development offered and the training of support providers to assist participating teachers to 
use assessment data to design instruction. 

Results:   
 The data shows that 65% of the 40 completers reported only “some or little impact” on their ability to use assessment data 

to design instruction as a result of the professional development offered.  Support providers were also trained in how to 

support participating teachers during monthly support provider meetings. 
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CSTP Growth Data,  

2013-2014, 2014-2015 
 

 

                   
 

Rationale: Year-end analysis of the growth on the Continuum of Teaching Practice (CTP) related to the participating teachers’ IIP 
focus question CSTP element allows insight into the program’s ability to provide effective PD and support (Program Effectiveness).  

This analysis is helpful as it helps guide the program’s work with its participating teachers and support providers (Candidate 
Competence).  

Method:  In May, 2013 and May, 2014, support providers analyzed a random probability sampling (representing 60% of the 

program’s Year Two teachers) of CTP growth related to the participating teachers’ final Inquiry.  The analysis was based on the 
following question:  How many levels did the year 2 participating teacher grow in the final Inquiry/IIP as indicated on the Continuum 

of Teaching Practice (CTP)?  Participating teachers and support providers identified one element of the relevant CSTP/focus question. 
Data from the year 1 marking of the CTP was compared with the end of year 2 data. 

Results:   
 All Year Two participating teachers in both 2013 and 2014 had grown at least one level as a result of their participation in 

Induction. 

 Data indicates that 80% of participating teachers have grown 2 levels and 53% grew 3 levels by the end of year 2. 
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 Anecdotal data from both participating teachers and support providers shows that their conversations regarding HOW to 

move from one level to another in terms of observable evidence has impacted the ability to move on the Continuum of 

Teaching Practice.   

 
 

Section A, Parts III & IV: Use of Assessment Results to Improve Candidate and Program Performance 
Areas of Strength 

 Overall data from the program’s assessments indicate a high level of program effectiveness in increasing candidate competence: 
Individual Induction Plan Analysis 

 Participating teachers have grown in their ability to examine evidence of teaching practice and, with their support provider, develop a more 

compelling focus question that stems from targeted growth goals 
 Support providers review the formative assessments leading up to the inquiry and assist participating teachers to target efforts toward the learning 

goal through the action plan 

Statewide Survey 
 This data reflects the positive impact of the program’s design and leadership on participating teachers’ increased repertoire of teaching and 

assessment strategies   
 It supports the program’s efforts to review data from all major stakeholders    

Exit Interview Data 

 Interview question responses are asked both qualitatively (Likert scale 1-4) and anecdotally, and is reviewed with program growth goals in mind 
 Participating teachers demonstrate growth over time 

            CSTP Growth Data 
 Participating teachers can see measurable growth over time 

 Support providers are validated by their ongoing efforts 
 Analysis of the data assists the program in better understanding the impact of both professional development offerings and support given 

Mid-Year Survey 

 Data collected generally indicates strong positive trends in both candidate competence and program effectiveness 
 Program analyzes this data to make modifications the following  year 

Mid-Year Portfolio Analysis 
 Support providers not only review portfolios for completion, but also use the time to calibrate portfolio completion/quality expectations 

 The portfolio analysis assists the program coordinator to identify participating teachers and/or support providers who may need additional 

assistance, guidance and support 
Completed Credential Portfolio Analysis 

 Participating teachers demonstrate growth over time 
 All Year Two participating teachers successfully completed all program requirements 
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Area(s) for Growth 
Include Standard(s) 

Plan of Action 
Action plan items should be specific.  Program will report on the status of these actions or modifications in your next biennial report. 

 IIP Action Plans should be aligned with 

district and site professional 

development offerings. It was found 

that a majority of participating 
teachers did not provide evidence of 

any professional development in the 
area of their focus question. (CS 1, CS 

3, CS 4, CS 7, CS 9, PS 1, PS 3, PS 4, 

PS 5, PS 6) 
 

 
 Align professional development with 

the CSTP “Focus Standards” created by 

FUSD Induction.  Statewide survey 
data showed that the 3 main 

stakeholders saw a moderate 

connection between the IIP and 
district/site professional development 

activities.  Additionally, stakeholders 
saw a moderate impact in regard to 

support for using assessment data to 

design instruction (a focus for Fontana 
Unified School District). (CS 1, CS 3, 

CS 4, CS 7, CS 9, PS 1, PS 3, PS 4, PS 
5, PS 6) 

 
 Exit Interviews, participating teachers’ 

perception of the impact of 

professional development on their 

ability to use assessment data to 
design instruction. 65% saw little or 

some impact. (CS 1, CS 3, CS 4, CS 7, 
CS 9, PS 1, PS 3, PS 4, PS 5, PS 6) 

 Most teachers listed collaboration with colleagues, reading professional articles, and searching the internet 

as actions, but few teachers listed professional development aligned to the focus question on the IIP.  The 

program coordinator will design a needs assessment to better identify the goals and outcomes for 

professional development that are aligned with the needs of the participating teachers. 
 

 The program will train support providers to brainstorm activities on the IIP Action Plan that align with the 

focus question.  An analysis of the IIPs revealed that there is work to do around creating a well-developed 
and compelling focus question, which will be an ongoing agenda item during support provider meetings. 

 

 Support provider monthly professional development will be modified to include a greater focus on 

learning-focused conversations that can occur when participating teachers are assessing their practice 
from evidence gathered.  “Planning and Activating” types of coaching are needed so that beginning 

teachers can brainstorm meaningful action plan activities. 
 

 18 new support providers were hired during the spring of 2015 to increase the pool of available/trained 

support providers, especially those who hold a clear education specialist credential.  It will be imperative 
to address the diverse knowledge, skills and abilities of the full-time/veteran SPs, the part-time/veteran 

SPs, and the new part-time SPs.  The program coordinator will differentiate meeting topics and outcomes 

so that the coaching capacity of the support providers will increase. 
 

 The program has conducted an analysis of IIPs via the use of a rubric and exit interview questions.  The 

CSTP focus elements will support the alignment of professional development offerings and the action plan 
focus areas. 

 

 The Fontana Unified School District has a new department called The Teaching and Learning Division.  A 

major goal for our district is to use assessment data to drive instruction.  Because stakeholders reported 
only “little or some impact” of PD on student achievement and teacher growth, the Induction Program will 

offer targeted professional development in 2015-16 on using MAP (Measurements of Academic Progress) 
and aligning a lesson plan unit to the assessment analysis. 

 
 CSTP Growth Data will be used as part of the support provider meeting coaching simulations or role plays.  

Ongoing discussions of evidence and the language on the Continuum of Teaching Practice will allow both 

the participating teacher and support providers to explore what is needed to “get to the next level”.  The 
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 Use CSTP Growth Data both mid-year 

and at the end of the year to target 
SP/PT discussions about the IIP Action 

Plan activities. (CS 1, CS 3, CS 4, CS 7, 
CS 9, PS 1, PS 3, PS 4, PS 5, PS 6) 

program will concentrate on types of coaching language, questions, and action plan activities that might 

be explored with participating teachers. 
 

 Support Provider Pre and Post assessments will be used at the beginning and end of the year to 

determine the effectiveness of support provider training.  This data will be used to inform the content and 
goals of support provider meetings in 2016-17. 

 

 
 

 
 
 

This section reflects the institution’s review of the reports from all Commission-approved educator preparation programs within that 
institution. The summary is submitted by the unit leader: Superintendent, or Head of the Governing Board of the Program Sponsor. 
 

Section B:  Institutional Summary and Plan of Action 
Given the information provided in Section A for each program, identify trends observed in the data across programs. 

Summary of Findings: 
 
For 2013-2014 and 2014-2015, FUSD General Education (MS/SS) Induction Program has added the Clear Education Specialist Credential.  Twelve dual credential 

candidates participated in the Clear Education Specialist Credential Program through meeting the requirements necessary and completing an Inquiry.   

 
The program will be supporting Preliminary Clear Ed. Specialist participating teachers in August 2015.  These candidates are not dual credentials and will be the 

first 2 year candidates earning a Clear Ed. Specialist Credential in Fontana Unified School District.  In order to meet the needs of these candidates, the Teaching 
and Learning Division will work closely with the FUSD Special Education Department to determine professional development on the initial IIP that targets the 

candidates’ growth goals. 

 
The program coordinator has worked closely with the Director of Teaching and Learning and the Coordinators of Elementary and Secondary Instruction to better 

understand the professional development offerings for 2015-16 that will be offered to all teachers in the district. 
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Description of Unit Evaluation System 
A graphic of system may be attached in lieu of a written description for this requirement. 
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REFLECTING BACK 
Documentation of Unit Evaluation System 
Identify key actions taken over the last two years based on data. May include program changes noted in Section A Context, or they 
may stem from Action Plan generated during the program sponsor’s last Biennial Report. 

Action Taken Based on Last Biennial Report (2010-2012) Applicable CS or 
PS 

Provide professional development based on the topics of needs and encourage PTs to include the data as part of their 

action plan.  
Because participants were satisfied with the information received at the grade level network, we will continue to provide personalized 

learning based on participants’ topics and needs and include the data in their action plans in their IIPs by providing professional 
development. 

CS 1, CS 2, CS 4, CS 7, 

PS 1, PS 3, PS 4 

Increase support provider skills in supporting candidates in teaching students with disabilities or at risk, GATE 

students and EL students during Support Provider meetings 
Having high quality support providers is important to the success of a participating teacher’s knowledge and understanding of the 

induction program. During monthly support provider meetings, SPs will receive ongoing training preparing them to provide information 
to their PTs regarding the three specific areas. 

CS 1, CS 2, CS 7, PS 1, 

PS 2 

Support Providers will engage one-on-one interaction with participating teachers to improve teacher confidence in the 

area of assessment strategies and teaching strategies. 
 

Having high quality support providers is invaluable to the success of a participating teacher’s confidence. During monthly Support 

Provider meetings, SPs will receive ongoing training in regards to teaching and assessment strategies including differentiating 
instruction.  We plan to hold PT and SP workshops in which both receive information regarding the development of teacher confidence 

in the areas of assessment strategies and teaching strategies. PT and SP will interact one-on-one to reflect on their practices. 

CS 1, CS 2, CS 4, CS 

6,CS 7, CS 9, PS 1, PS 2, 
PS 3, PS 4, PS 5, PS 6 

To improve communication and collaboration with part-time and full-time support providers regarding BTSA 
Induction, candidate competency and completion requirements, we will change how we provide training.    

After analyzing our SP Statewide Survey results, the BTSA Induction Program Coordinator shared the findings with SPs during a 
Support Provider meeting. Survey results indicate several areas of additional professional development to enhance SP knowledge and 

skills in the areas of working effectively with EL, Special Needs students, the use of technology, assessment data, examining bias and 
using culturally responsive pedagogy, creating a safe and healthy learning environment, and strategies for mediating conflicts. 

 

CS 1, CS 2, CS 4, CS 
6,CS 7, CS 9, PS 1, PS 3, 

PS 4, PS 5, PS 6 
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LOOKING FORWARD 
Implications for the institution related to the Common Standards based on the data presented in this Biennial Report. 
Based on review of information presented in this report. Single program sponsors may refer to Action Plan items related to the CS 
identified in Section A. 

Identified Issue Program(s) 
Involved 

Area of Strength or 
Area to Improve 

Applicable 
CS 

No active Advisory Committee Gen Ed Clear MS/SS 
Clear Ed Specialist 

Establish an Advisory Committee to share program data, 
gather input, and make program modifications to impact 

program effectiveness and candidate competence. 

CS1, CS2, CS9 

Data/assessments needed for Clear Ed. Specialist 
Candidates 

Clear Ed Specialist Implement a focus group of Clear Ed. Specialist participating 
teachers and gather data to evaluate the program. 

CS1, CS2, CS3, 
CS4, CS7, CS9 

Information sharing between HR and the Induction 

Program 

Gen Ed Clear MS/SS 

Clear Ed Specialist 

The Human Resources Department and the Induction Program 

should continuously share information regarding potential 
candidates and participation in the program. 

CS1, CS3, CS5, 

CS6, CS9 
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